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1. Introduction 

 

Roma communities are considered one of the most socially vulnerable groups in the EU, as 

they face a high risk of marginalization and discrimination from the wider public. Roma women 

are particularly vulnerable to numerous forms of prejudice within and outside of Roma 

communities. Intersectional discrimination is a term used in academic literature to describe the 

experience of Roma women, who face a complex form of discrimination as a result of the 

intersection between their minority ethnic background and gender. In every aspect of social 

integration (education, work, economic situation, living conditions), the situation of Roma women 

is worse than that of both Roma men and women from the majority ethnic group. 

How can non-formal education (NFE) address these issues?  What is a holistic approach 

in NFE? What are some of the good practices in working with Roma Women? What principles 

should we take in consideration?  

These are some of the questions that will address in this handbook for trainers.  
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1.1. International context of Roma Women 

Education: According to EU’s Agency for Fundamental Rights (FRA), (Education: the 

Situation of Roma, 2014), more women than men are unable to read or write, with illiteracy rates 

between men and women over 16 years of age in Romania, Spain, and Greece being 12 percent, 8 

percent, and 12 percent, respectively. For men and women, the percentages of Roma who dropped 

out of school before the age of 16 were 60 percent and 75 percent in Romania, 72 percent and 83 

percent in Spain, and 89 percent and 96 percent in Greece, respectively. 

Employment: According to FRA 

("Transition from education to 

employment of young Roma in 9 EU 

Member States," 2018), the proportion of 

Roma men whose main activity is 'in 

employment' is consistently higher than the 

proportion of Roma women. Across all 

surveyed countries, more than twice as 

many Roma men as Roma women were 

employed, 26 percent versus 11 percent, 

with the situation far worse in Greece 

(employment rates for men & women 57 

percent & 16 percent, respectively) and 

Romania (employment rates of men & 

women 34 percent & 10 percent 

respectively). In Spain, the situation was 

slightly better, with men and women having employment rates that were closer to each other (16% 

and 8%, respectively), but still extremely low when compared to the average. It should also be 

noted that, according to the FRA's report According to the report "A persistent concern: anti-
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Gypsyism as a barrier to Roma inclusion, 2018," the 2016 NEET rates for women were 

significantly higher than for men.  

Living conditions: According to 

FRA ("Discrimination against and living 

conditions of Roma women in 11 EU 

Member States, Roma survey–Data in 

Focus," 2014), nearly half of the Roma 

surveyed live in severe deprivation, with 

Roma women being disproportionately 

affected. North Macedonia has a dense Roma 

population (60.000 people, or 2.66 percent of 

the total population), with the largest 

community residing in Shuto Orizari, 

Europe's only municipality with a 

predominantly Roma population. There is a 

lack of supply of quantitative data on the exact 

situation of Roma people in the country. 

According to the Ministry of Labor and Social Policy's Strategy for Roma in the Republic 

of North Macedonia 2014-2020, unemployment among Roma is nearly twice as high as the 

national average, and even higher among Roma women. The same is true for education; while 

completing primary and secondary school is a legal requirement, noticeable deviations exist for 

Roma girls. Finally, Roma people's housing conditions are deplorable, frequently falling below 

the proclaimed standards of adequate housing, which are constantly upheld. Education at all levels 

(school, university, adult) remains the key to improving the situation of Roma people, particularly 

Roma women, according to both FRA reports and the conclusions of the Strategy for Roma in 

North Macedonia. 
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1.2. About the project – what we wish to do 

The PROMA project focuses on the adult education and has the general objective of 

facilitating the integration of Roma women in their local communities, through education. 

PROMA project is being implemented in four countries with large Roma populations (Romania, 

Spain, Greece, and North Macedonia), where Roma women face the most tough circumstances. 

 

The specific goals are the following: 

a) Making use of the competitiveness and social awareness vehicles available in the four 

implementing countries; 

b) Strengthening the capacities of formal and non-formal educators of Roma women; 

c) Design & implementation of local pilot programs striving at social integration of Roma 

women through learning jointly by educationalists and Roma women. 

 

The project has two target groups: formal and informal educators of Roma women and 

Roma women themselves. Following the context described above, the consortium's preliminary 

analysis of the needs of those target groups can be summarized as: more education initiatives for 

Roma women that used a tailored approach and promoting their integration, which requires further 

specialization and capacity building for Roma educators. The need to promote Roma women's 

inclusion through education is a common challenge throughout the EU (as stated in several EC 

documents) and in North Macedonia. Taking into consideration Roma people's high mobility, the 

only viable methods to this problem can be multinational. 

The consortium consists of five partner organizations from four EU members (Romania, 

Spain, Greece, and Germany) and one Partner country (North Macedonia) who share similar 

challenges and have diverse sectoral, geographical, and professional backgrounds, making sure 

the effective execution of a cross and interdisciplinary task. 
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2. Formal, nonformal and informal education – short introduction 

History & Definitions 

Non-formal education (NFE) was first introduced by Philip H. Coombs in 1968, as a 

reaction to the failing of formal system. Later in 1974 Coombs and Ahmed defined the concept of 

formal education as “highly institutionalized, chronologically graded and hierarchically 

structured education system, spanning lower primary school and reaches up to the university”. As 

for NFE is “any organized, systemic educational activity carried on outside the framework of the 

formal system to provide selected types of learning to particular subgroups in the population, 

adults as well as children” (Coombs & Ahmed, 1974). 

Formal education can be easily differentiated, while non-formal education can have a 

different meaning depending on the culture/society in which it is practiced. For example, in some 

countries it may be supported by Ministries of Education, or it consist of learning activities 

supported by non-governmental organizations (Johansson, 2010).  

If we look at the "Western Model", this type of education represents a systematic 

instruction in universally valid knowledge and skills that are delivered at clearly defined times and 

by specialists. Formal education has existed throughout time among ancient tribes and could 

include initiation ceremonies and various forms of religious systems of education. Throughout the 

world there are significant structural differences in the institutionalization of formal education 

through systemic cultural differences between public and private schools, length of compulsory 

schooling, school curricula and learning methods (Trommsdorff, 2001). 

The curriculum sets out what are the central themes of education, and this can be more or 

less detailed (Johansson, 2010). Political agents through public policies and through the relevant 

institutions determine the content of the curriculum in each country.  

Informal education represents the general learning process that we all go through during 

our lives. It represents the acquisition of knowledge, skills, insights and attitudes from everyday 

experience and exposure to the environment. It is disorganized in structure and unsystematic 

(Coombs & Ahmed, 1974). 
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In all cultures, informal education is present in everyday life and it involves direct 

observation and imitation (Trommsdorff, 2001). It includes moral and spiritual aspects as well as 

doing physical work adapted to the value system of the societies that one belongs to. For example, 

in the African informal education system, education is provided everywhere, all the time and by 

everyone. It is closely linked to environmental factors, related to productive work and addresses 

the needs of a society. It promotes cooperation over individual competition. Parents and elders 

play a particularly important role, and this type of learning is manifested in the native language 

(Johansson, 2010). 

 

Relation between Nonformal Education, Informal Education & Formal Education: 

                                              Source: Authors 
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In many countries, non-formal education plays an important role in life-long learning. 

The development of successful NFE practices requires the adoption of a holistic approach to 

education. By employing a holistic approach, education is framed in such a way as to empower 

individuals to use their acquired knowledge as a tool for their social and emotional development 

and does not compartmentalize knowledge into subjects of study. In this framework, the learning 

environment is both engaging and natural.  

 

Source: Presidency School Bangalore East  

 

The holistic approach to education can improve the learning experience of persons from 

disadvantaged and marginalized groups, such as Romani women, and pave the way towards a 

higher upskilling framework and decrease in dropout levels. In order to successfully implement 

such an approach to education, the involvement of several actors is required – the Government, 

non-governmental organizations (NGOs), the academic community etc. 
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In most cases, non-governmental organizations practice non-formal education, especially 

when working with young people and vulnerable groups from society, as a complementary 

approach to formal education.  

 

The main characteristics of non-formal education are the following (Trommsdorff, 

2001):  

• It has a voluntary character, participation is not compulsory but voluntary; 

• It develops skills and competences in various areas of life; 

• Is based on the inherent motivation of the participants; 

• Participation is focused on the individual needs of the trainees and takes into account their 

living and cultural context; 

• The theory is connected to the interests, values and aspirations of the participants; 

• The amount of information is flexible, structured and open; 

• The evaluation process is individual and/or group based and does not manifest judgmental 

attitudes or the awarding of grades in a traditional sense; 

• A safe environment is created for the participants, with agreed rules; 

• The learning activity can be multiplied by the participant, offering the opportunity to 

become non-formal educators themselves. 
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What are the differences between the different types of education? 

 

 Formal Non-formal Informal 

Dynamic 

differences 

Pre-established 

hierarchy 

Equal partnership among 

facilitators and participants 

Learning may take place 

individually, or can be 

shared within a group 

Environment 

differences 

Classroom 

environment 

Learning setting is more 

casual 

Learning may occur in 

any environment 

Content 

differences 

Determined by 

teacher and/or 

other authority 

Participants actively 

identify learning needs and 

methods, guided by a 

facilitator 

Determined completely 

by participants who 

assess own needs and 

identify solutions 

Learning 

methods 

differences 

Lecture as 

primary source of 

information 

delivery 

Primarily participatory 

techniques 

Completely participatory 

methods: participants 

asses and reflect their 

own learning 

Evaluation 

tools 

differences 

Formal test or 

proof of learning 

Formal tests are 

supplemented with 

students’ application of 

learning within the 

community 

Learning is practical and 

related to real needs, 

applied in the lives of 

people within the 

community 

Nonformal Education Manual, 2004, Peace Corps, Information Collection and Exchange ICE 

no. M0042 
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Profile and main responsibilities of NFE facilitators 

What skills does a facilitator need? What skills help him/her to facilitate a training in a 

professional way?  

 

In the following pages, we will present the main characteristics and tasks that a NFE 

facilitator should accomplish in order to perform their role optimally.  

Facilitation skills are primarily a service, which he/ she, as a professional, must deliver 

to other people. The facilitator’s role is about guiding, supporting, and implementing the learning 

process. The motivation and needs of the participants in the facilitation session must be considered 

and the facilitator must be sensitive to these conditions and characteristics of the group (Klocker, 

2004).  

Another role of the facilitator is to set group dynamics in motion and to harness the 

resources of the lack of resources within the training group. This activity requires a high level 

of attention from the professional and constant monitoring of the group (Klocker, 2004). As the 

catalyst of the dynamics, the professional does not influence the outcome of the learning, but only 

the learning process, and is therefore aware that he/she must have a non-directive approach.  

Also, the facilitator should have prior experience of the techniques he/she will apply 

and identify the best tools to actively motivate the participants and achieve group cohesion. 

In other words, the facilitator is “A leader of processes, a provider of tools and techniques 

that can get the work accomplished quickly and effectively in a group environment. A facilitator 

assists participants to achieve their full potential”. (Klocker, 2004) 
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A facilitator should accomplish the following tasks 

(Klocker, 2004): 

 

1. Designing the training course with a precise and 

intentional goal in mind; 

2. Identifying and unlock the hidden potential of 

participants; 

3. Facilitating the learning process and use specific 

techniques and tools that facilitate group work 

activities; 

4. Providing structure in the group intervention so 

that activities can be successfully completed; 

5. Organizing the space and time of the learning 

process;  

6. Organizing and planning group activities, in 

collaboration with the participants and taking into 

consideration the needs of the group; 

7. Actively involving each individual who is part of 

the learning group, in the learning process, without 

leaving any participant behind; 

8. Constantly supervising the group work of 

participants; 

9. Managing potential conflicts that may occur in the 

group, in a healthy way; 

10. Ensuring that the aim of the training session is 

achieved by the participants; 

11. Showing a high degree of empathy towards the 

participant and their needs.  
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A facilitator is never allowed (Klocker, 2004) to 

take the following actions: 

1. Change the meaning of a participant's 

statements; 

2. Refuse to take into consideration the 

ideas of the working groups, due to 

tiredness, boredom or workload; 

3. To perform the tasks of the participants, 

thus sabotaging the learning process; 

4. To solve the problems that may arise 

during a group work activity; 

5. To focus exclusively on certain results; 

6. To compare participants' comments and 

make judgmental judgements (e.g., to 

give grades as in the formal education 

system); 

7. To manipulate conversations in order to 

reach a pre-established conclusion; 

8. To monopolize the discussions and not 

leave any space for participants to 

express themselves; 

9. To manifest a rigid approach to the 

group's suggestions during the learning 

process; 

10. To expert’s role and pretend to have the 

answer to all questions. 
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Challenges of NFE facilitators 

 

In their activity, NFE facilitators should also be aware of and be able to work with different 

types of participants (Johansson, 2010), namely: 

 

1. Dominant participants: hyperactive, politician style, talkative, monopolizing discussions; 

2. Participants with a negative view on any issue: they do not give constructive feedback 

and are intolerant); 

3. Participants lacking motivation/interest for the topic: always late, always wanting to 

leave as soon as possible, show negativism; 

4. Troublemaker: makes rude comments and offensive remarks; 

5. Participants who do not fit the profile of the training session: they may be overqualified 

or underqualified for the training; 

6. Tourist participants: whose only motivation is to visit the training site; 

7. Participants with unrealistic expectations from the training sessions; 

8. Participants with insufficient language skills for attending the training; 

9. Participants who have personal problems during the training session. 

When working with these types of participants, the facilitator must employ his/ her own 

creative abilities in order to address any potential problems which may arise in the learning 

process.  If such incidents are not properly managed, they could possibly hamper the entire learning 

process. 
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3. Training techniques for formal and non-formal educators of 

Roma women 

 

A facilitator who is going to work with Roma women must be aware of the following 

aspects: 

1. Roma women have faced/may face intersectional discrimination and stigma. This can 

lead to a lack of trust towards authority and people outside their community in general, 

especially if the facilitator is a white person who has no lived a history of stigma and 

discrimination. 

2. The facilitator should know the historical and cultural context of the Roma in the 

respective community. In this way he/ she can show Roma women that he/ she is an 

informed person, who has knowledge about them and is not ignorant about their way 

of life. 

3. If the facilitator is a man, especially a white man, he should be aware of the privileges 

he has in society and show empathy and respect for the individual experiences of Roma 

women. In addition, he should be aware and acknowledge the level of sexism, 

misogynism and patriarchy that Roma women face. 

4. The facilitator should be aware of the transgenerational traumas that Romani women 

have been exposed to and pay special attention to not to trigger such trauma with his/ 

her attitude. 

5. The facilitator must be aware of the challenges Roma women face in accessing 

education, social work, health services, justice services, etc. In other words, the 

facilitator must not invalidate the negative life experiences that Roma women may 

bring to the group.  

6. The facilitator should have knowledge about internalized stigma and discrimination, 

the effects of these manifestations, and how to address such issues within the group. 
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7. The facilitator should not have an "I don't see ethnicity" mindset as this can be 

invalidating and represent a nuanced form of racism towards Roma women.  

The following professional skills/techniques can be applied by the facilitator when 

facilitating the learning process of adult Roma women, in order to have a successful learning 

process:  

 

1. ICE BREAKER ACTIVITIES 

 

As the name suggests, ice breaker activities are designed 

to "break the ice" at an event/training/meeting etc. This 

technique is often used when people who do not usually work 

together or may not know each other at all.  

Ice breakers can be a very good option to start a 

training session. As this type of activity is interactive and fun 

(in many cases) it will help the participants to get to know each other, to be more engaged 

during the training and work together efficiently towards their common goals. 

When designing the ice breakers, one should make sure that the objectives set for this 

activity will be achieved. Some of the questions to be asked when planning these activities are the 

following: How will this activity make people feel comfortable? How will it make them contribute 

to the training session? How will it create a common purpose? etc. 

 

Examples of ice breakers: 

• The Little-Known Fact: the facilitator asks the trainees to share their name and a little-

known fact about themselves. 

• Problem Solvers: The facilitator creates simple scenario which allows everyone to 

contribute and asks the participants to work in small groups. After analyzing the 

problem and preparing their ideas, ask each group to share their conclusions, solutions, 
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thoughts, etc. to the wider group. The idea of this ice breaker is to “warm up” the 

participants for further interactions during the training, for problem solving. 

• Have you ever? In this activity, the members of the group ask each other if they have 

ever done certain activities or had certain experiences, such as being lost and could not 

find directions, riding a horse, having imaginary friends when they were young, 

breaking a bone, fallen on the street, etc. The participants answer the questions and 

share their experiences with the group. This type of ice breaker helps the members of 

a group to connect with one another based on common experiences. 

 

 

2. INTERVIEW WITH AN EXPERT 

 

Interview with an expert is a practice that gives 

persons from a vulnerable group the chance to have an 

educational interaction with an expert, in a safe educational 

space.  

 

This educational technique has three stages: 

 

I. Preparation Stage:  

- First, it is necessary to identify the objective and the expected results of the interview. 

The facilitator together with his/ her trainees must answer a few questions, such as: 

Why should the expert be invited? How will the participants benefit from the interview? 

What topics will be discussed and how these themes are related to the subjects of the 

training module? 

- The trainer must provide the participants with information about the invited expert;  

- Selection of participants and preparation of questions. 
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Instructions: 

- Discuss with your trainees and identify the points that the trainees will record and 

observe during the interview;  

- Encourage the trainees to have an active participation – ask the learners to reflect on 

the aim and expected results of the interview, to choose the invitee from a list of 

possible invitees prepared by the trainer and the trainees together, to express their needs 

and the subject which are relevant to them.  

- Consider creating a short questionnaire with the trainees; 

- Consider getting assistance from specialized intercultural mediators. 

 

II. Stage of the interview 

- The interview must be conducted by a small group of trainees; 

- All trainees will participate as active listeners; 

- The trainer may intervene during the interview for clarifications and explanations, if 

necessary; 

- The trainer can ask for the assistance of intercultural mediators. 

 

III. Commentary and synthesis stage   

- The trainer facilitates a discussion with the trainees regarding the interview; 

- The views expressed by the trainees are synthesized and linked to the subject matter of 

the learning course. 
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3. STUDY VISIT 

 

Learning in another place/study visit is a good 

practice that gives trainees belonging to a vulnerable 

group, such as Roma women, the chance to see and 

understand the functions of an institution, which can 

be helpful for their social and labor integration and to 

meet people who could facilitate their social 

inclusion.   

 

This educational technique consists of three stages: 

 

I. Preparation stage 

This stage aims to set the objectives for the trainer and the trainees, which are to identify 

the expected results, prepare the list of things to be observed by the trainees and decide on the 

questions to be asked. 

- First, the trainer must answer a series of questions: Why should a certain place be chosen 

for a study visit? What will be the benefits for the trainees? What questions should they 

ask during the study visit? 

- The trainer will offer the trainees some places to visit, while mentioning the educational 

benefits of each one; 

- The trainer along with the trainees will identify the aim of the study visit, the expected 

outcomes and the benefits of the visit; 

- Note: Consider getting assistance from specialized mediators for the Roma population;   

- The place to be visited will be chosen by the trainer together with the trainees; 

- The trainer will decide, together with the trainees the topics to be recorded by them and 

will make a shortlist of questions to be asked during the study visit. 
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II. Study visit 

- The study visit must be organized in such a way as to not interfere with the daily activities 

of the host organization; 

- During the educational visit, the trainees must be informed about the functioning of that 

institution/ organization by a representative of the host institution/ organization; 

- The trainees will be monitored by the trainer during the entire visit; 

- The trainees will address questions to the person hosting the visit, with assistance from the 

trainer and the mediators (if applicable). 

 

III. Commentary and synthesis stage   

- Finally, the trainer and the trainees will assess the visit, and express their views/ opinions/ 

conclusions, and summaries the experiences acquired. 

 

4. ROLE-PLAY EXERCISE 

 

Role-play is an educational technique that gives learners 

the chance to explore realistic situations by interacting with 

other people in a controlled manner, in order to develop 

experience and to approach different strategies in a safe 

environment. It is a very flexible teaching method, because it 

requires no special tools, technology or settings.  

The main advantages for using this technique are the following: it builds confidence, 

creativity, develops emotional and social skills, enriches language skills and vocabulary, enhances 

communication and problem-solving skills. 

Role-play technique involves assigning participants certain roles to play in a 

conversation/interaction. They may be given specific instructions on how to act, what to say in a 

given situation or they might be required to act in their own way, depending on the requirements 
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of the exercise. After the scenario takes place, there will be a moment of reflection/ discussion, 

and conclusions will be drawn. The scenario can be played again, based on the outcome of the 

discussions.  

 

Tips for the trainees: 

- Create a safe, relaxed and positive environment; 

- Provide relevant content for the trainees; 

- Keep the group small; 

- Make sure that everyone is involved in the activity; 

- Give clear instructions to the trainees; 

- Allow everyone to experience the main role(s); 

- If possible, allow for multiple rounds; 

- Keep role play short; 

- Set time limits. 

 

5. DEBATE 

 

A debate represents an organized argument or contest 

of ideas in which the participants are discussing a subject 

from two opposing viewpoints. Those who agree with the 

statement/idea are the “Pro” side and those who disagree are 

the “Con side.” Each side will present their arguments in an 

organized and clever way. In order to explain why they 

believe that they have the right answers, they will use examples and evidence to support their ideas. 

The aim of a debate is to persuade the opposition that you are right. The debate comes to 

an end when the two sides agree on the topic or when one side’s arguments are more compelling 

than the other side. In a formal debate, a mediator (a person who must be impartial) will decide on 

the winner. In an informal debate, the discussion can continue until one side gives up. 
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Debate can be considered an intellectual sport, which involves learning skills that will help 

participants win. To make sure a debate round is won, the participants must have a full 

understanding of the topic they are debating and be able to answer the following questions: What 

is the debate about? When and where the fact discussed take place? Why and how did the incident 

happen? Who are the people that this debate is about? Who presents the arguments? Once these 

questions are answered, the learners will be able to build their arguments in a logical way to win a 

debate round. 

 

As a facilitator you should advise the participants to: 

- Make eye contact and speak confidently; 

- Choose the examples and evidence wisely to prove their arguments are the best; 

- Use persuasive language; 

- Challenge the other person’s ideas and arguments, while keeping a polite tone; 

- Finish with a strong conclusion. 

 

Using the debate technique has several advantages: 

- Improves critical thinking skills. Critical thinking represents the ability to present rational 

and well thought out arguments while questioning the evidence behind a particular 

conclusion.  The participants will develop critical thinking skills that will help them in their 

daily life, will help them to become curious about new ideas, notions, concepts while also 

maintaining a skepticism attitude, building a healthy attitude to questioning; 

- Improves quick-thinking – helps the participants to think outside the box, to challenge 

their opponents, to respond to comments and questions without hesitation, to be prepared 

for any situation in life when time is crucial and decisions need to be taken quickly; 

- Greater empathy – allows the participants to develop empathy, to understand other points 

of view, beliefs, although they may not agree with the ideas/arguments presented. Empathy 

helps improve interpersonal relationships, both on a professional and personal level; 
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- Resolution of conflict – helps the participants to accept loss with grace, to take 

accountability for their failings, to resolve conflicts before they even start; 

- A Broader View of the World – helps individuals to develop a new view of the world 

around them, providing a deeper understanding of our society. 

 

6. MOVIE/ SHOW 

 

Movie is a great way to communicate and learn. It has 

the capacity to educate people, to engage them, raise 

awareness on multiple topics, challenge attitudes and inspire 

them to take action. 

 

Advantages of using movies as a learning technique: 

- Increased understanding – adopting a single method to pass on knowledge may not be the 

best option. Movies can enrich a learner’s understanding of a particular subject. By 

watching a film, the participants can gain a deeper understanding of events, people and 

ideas; 

- Developed Memory Performance – one of the methods by which learners can achieve 

knowledge is repetition. Repeating a lesson can become boring, but when put in the form 

of a movie learners can easily re-watch the film without getting bored; 

- Raising Awareness – movies and documentaries can be a way to raise awareness by 

championing human rights, advocating for equality, non-discrimination, promoting values 

and cultural importance, speaking against wars or genocides. In other words, movies can 

broadcast a strong message to learners; 

- Motivation – movies can represent a source of inspiration and they can offer learners 

different perspectives on life. 
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7. QUESTIONS AND ANSWERS & GROUP 

WORK 

 

The educational technique of questions and answers, 

combination with working groups is an active and 

participatory technique of adult education. This technique is 

often used to enrich or to replace the technique of 

lecture/presentation. 

For vulnerable and disadvantaged adult populations who are not part of an education 

program or whose previous school experience has formed negative norms and stereotypes about 

teachers and education, it is best to avoid long courses and lectures. 

Active and participatory techniques contribute to establishing a good interaction between 

the trainer and the trainees and between the participants themselves. They also give trainees the 

opportunity to develop critical thinking, to accumulate knowledge, experience and to learn by 

doing.  

The simplest form of this technique implies for the trainer to ask questions to the trainees, 

record their answers, make additions, corrections and then summarize the results. Another option 

is for the trainer to formulate a series of questions/problems and to ask the trainees to develop their 

answers in groups. 

 

Steps of the technique: 

 

I. The trainer selects the questions to be asked, either orally or in writing; 

II. The trainer divides the trainees into groups, announces that they will work in groups 

for answering questions related to the topic of the course, sets the time-frame for formulating the 

answers and informs the group that they must choose a representative to present the answer;  

III. The trainees work in groups on the questions and, if necessary, ask for the trainer 

for clarifications; 
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IV. The trainer supervises and monitors the groups; 

V. The groups present their answers; 

VI. The trainer discusses the answers with the participants, makes comments and draws 

conclusions. 

 

The questions that a trainer could ask can be categorized as: 

 

I. Questions that test existing knowledge and experience – e.g. – Now we will talk 

about how to fill in a job search form. Which of you know about this subject? Have you ever filled 

in similar forms before? 

II. Questions that are used to find the solution to a problem – e.g. – What are the 

aspects that should be written in a job search form? 

III. Questions with which solutions and/or decisions are developed – e.g. – What would 

be the best solution to your problem? 

IV. Questions that are used to reinforce a problem or test the knowledge and skills 

acquired – e.g. – Which aspects should we pay attention to when completing a job application? 

V. Questions with which the trainer asks for clarification or urges the participants to 

express themselves clearly – e.g. – Can you justify your point of view on this issue/aspect?  

 

How to formulate the questions: 

 

- Questions should be clearly and simply worded; 

Especially in the case of Roma low-skilled women the questions should be as simple and 

as specific as possible.  

- The questions should be addressed to all participants, they should be given the 

opportunity to respond voluntarily, to raise the interest of the learners and to correspond to their 

needs, educational level and their expectations. 
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Particularly in the case of Roma low-skilled women, the trainer should avoid asking 

them to answer by calling their name (e.g., Mrs. …., can you please tell me the answer to this 

question?), because there is a high risk to surprise them, making them nervous or 

uncomfortable, embarrassing them. 

- In the case of questions that allow the answer to be worked out in a group, trainers 

should allow sufficient time for the group to discuss and formulate their opinion. 

- When participants do not answer a question immediately, the trainer should not 

rush them. The same goes for group questions. 

- The questions should correspond to the learners' abilities, this means that they 

should be able to answer the question to a certain extent. 

- Questions should be thought-provoking and should not require a one-word, yes or 

no answer; 

- Questions should not be embarrassing, nor should they make trainees feel 

challenged or underappreciated. 

Special attention is needed for low-skilled Roma women. Their low self-confidence can 

make them feel like their experiences or knowledge are being questioned. Also, if the topic of 

discussion is not appropriate and compatible with Roma ethics and culture, they may feel 

insulted. Therefore, trainers should choose topics which are of their direct interest to trainees 

and are compatible with their needs. 

- Questions should be accompanied, if possible, by supporting media (e.g., figures, 

pictures, videos, documents), in order to make them more interesting. 

For groups of trainees such as low-skilled Roma Women, it is recommended to have 

supporting media and to ask questions that are related to real-life incidents/issues that will help 

them in practice. 
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Advantages of using this technique: 

- Learners are motivated to share their ideas, opinions, thoughts with the group; 

- The self-esteem and self-confidence of the learners is enhanced by learning to 

express themselves openly; 

- Trainees can share issues and topics that are relevant to them; 

- A variety of views and perspectives are expressed and differences of opinion can 

be debated in the learning process; 

- Provides all trainees with opportunities for the active participation; 

- Develops communication and mutual understanding between group members. 
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4. Holistic principles in non-formal education and their 

applicability in trainings 

 

In order to provide a non-formal education of good quality, the facilitators must keep in 

mind the following principles: 

1. The learning process should be learner-centered, that is tailored to the needs of the trainees 

and adjusted to their learning style 

2. Appropriate attention should be paid to the needs of trainees from disadvantaged groups 

3. The course structure should be designed in such a way as to avoid compartmentalization 

of knowledge in traditional subjects of study. 
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4. The course should focus on clearly defined goals and it should aim to transfer knowledge 

and skills which participants can used in for their social and emotional development 

5. The teaching methods employed should avoid classical lectures and top-down transfer of 

knowledge and allow trainees to be active participants in the learning process  

6. The trainer should have a great flexibility and adjust the content of the training, as well as 

the methods/ techniques used in the training, whenever necessary 

7. The trainer should create learning opportunities for the participants, including learning 

from other group members 

8. The trainer should create a safe and encouraging environment for the participants to be 

motivated, stimulated and feel confident to learn and express their views 

9. The trainer should encourage the participants to reflect, which is a key step to ensuring the 

transfer of knowledge, skills, attitudes and values to the trainees. 
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5. Employing a holistic approach to education in the PROMA 

course 

An innovative training program addressed to the specific needs or Roma women and their 

formal and non-formal educators has been developed within the PORMA project. This training 

material is available in an e-learning which can be accessed on  http://promaproject.eu/proma-

course  

The course includes 23 interactive units, structured in four modules:  

Module 1: Empathy – Self Awareness of Roma Women,  

Module 2: Handling perceptions about Roma-Women,  

Module 3: Adult training techniques for Trainers and  

Module 4: Good practices of empowerment and increase of low literacy (numeric and 

language skills), techniques for Roma-Women.  

The course material is available in five languages: English, Spanish, Greek, Romanian 

and Macedonian.  

http://promaproject.eu/proma-course
http://promaproject.eu/proma-course
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MODULE 1  

The first module is centered on the self-development of Roma women and covers the 

topics of Self-awareness, Self-efficacy, Self-responsibility, the management of emotions; setting 

of life priorities and developing a personal action plan for accomplishing them, monitoring the 

process of reaching one’s personal goals, possessing a positive self-image and having a positive 

impact upon society.  

In terms of learning outcomes, formal and non-forma educators will know how to guide 

Roma women in the process of increasing their self-awareness, becoming more empowered and 

have an improved learning experience. They will also have the necessary tools to help Roma 

women improve their self-image and be move aware of their life priorities as well as of the process 

of creating an action plan to accomplish them and pursuing their plan. Learners will also be in a 

position to teach their Roma student how to gain a better understanding of their positive and 
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negative emotions and to identify the causes of anxiety, as well as the best strategies for managing 

their emotions.  

Finally, trainers will be able to help Roma women improve their self-esteem and become 

more empowerment, in order to improve their wellbeing and to have a positive impact upon their 

communities and society as a whole. By completing this module, trainers will gain the necessary 

information and skills to support your Roma women learners to understand their life – priorities, 

develop and implement a personal goals action plan to increase their quality of life. This 

contributes to a holistic approach by teaching Roma women the skills that they need in order to 

achieve social and emotional development. 
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MODULE 2   

 

The second module focuses on defining and explaining concepts such as race, ethnicity 

(and the differences between them), countries’ categorizations and approaches to minorities, the 

history of Roma communities in Europe, feminism and its relevance for Roma women and policy 

approached and initiatives for the inclusion of Roma women and for increasing the participation 

of Roma persons in education.  

In terms of learning outcomes, it aims to provide formal and non-forma educators of Roma 

women with a theoretical foundation on concepts such as race and ethnicity, the history and culture 
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of Roma people in Europe, the differences between the different ethnic minorities in various 

European countries and different policy approaches for their social inclusion. By the end of this 

module, trainers will be able to differentiate between the auto-identification and hetero-

identification of the Roma people and identify the main events in Roma history and the main 

cultural elements of the Roma people.  

The learners will also be able to define social policies, social inclusion, social integration 

and social exclusion as well as to differentiate between these notions. They will also understand 

the factors leading to high school dropouts for Roma children and the different policy approaches 

for combatting this phenomenon. Learners will also be able to differentiate between stereotypes 

and prejudice, as and will understand the causal chain leading to discrimination. Finally, trainers 

will have general knowledge about the concept of feminism and be able to name the main waves 

of the women’s movement and the different types of discrimination and gender-based violence 

(GBV).  

This module contributes to the holistic approach in education by equipping trainers with 

the necessary tools for understanding Roma culture, history and the relevant policies for combating 

discrimination and promoting the inclusion of Roma women, in order to help Roma women to gain 

a better understanding of themselves and their identity. 

 

  



Promoting the integration of Roma women 
Agreement number: 2020-1-RO01-KA204-080214   

 

Pagina | 36 

MODULE 3  

The third module is dedicated to teaching trainers the main techniques in adult training 

which they can use when working with Roma women. Employing a holistic approach to education 

in order to create a safe and inclusive environment is the overall theme of the module. One of the 

teaching methods presented in this module is the use of questions and answers combined with 

working groups.  

In terms of learning outcomes, the trainers will understand how to build trust-based 

relationships with female learners. Also, trainers will master the questions and answers teaching 

technique and will be able to apply the method, select the best questions and topics to encourage 

the active participation of their trainees, as well as to evaluate the educational needs of their 

training group. Last, but not least, formal and non-formal educators will understand the importance 

of conveying a holistic approach when organizing training sessions for Roma women and have the 

theoretical information and practical skills to accomplish the task. This will increase the learning 

experience of Roma women and decrease their dropout levels.   
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MODULE 4  

 

The fourth module highlights a few good practices in promoting the participation of Roma 

communities to education, decreasing drop-out rates and empowering Roma-Women. The good 

practices include organizing a study visit, organizing an interview with an expert, using a role-play 

exercise, engaging young people in volunteer activities for mentoring younger pupils and 

promoting the social and labor inclusion of Roma women, such as the SARA program.  

In terms of learning outcomes, trainers will gain the basic competencies and tools to assess 

the literacy and numeracy skills of Roma women and master questionnaires and other tools for 

assessing such skills. They will also learn how to efficiently organize a study visit and will be able 

to use this teaching technique in such a way to promote the active participation of their trainees. 

Moreover, formal and non-formal educators will gain the necessary skills for organizing an 

interview with an expert and facilitate the active engagement of the trainees in this process. Finally, 

trainers will also be able to design and apply a role–play exercise with their trainees and to create 

a positive learning environment. In this module, the holistic approach is reflected in the non-formal 

education teaching methods promoted and in the emphasis on teaching trainers to tailor their 

teaching style to the needs of their trainees.  
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